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ABSTRACT 

This teacher training institute was aimed primarily 
at developing teacher efficiency in the writing of behavioral 
objectives and in developing individualized instructional programs. 
The grant for the inservice program came as a result of communication 
between the schools of the ES *70 network which highlighted the need 
for training in these areas, including the construction of learning 
packages. Therefore, it was a major objective of the institute to 
encourage development of skills in writing behavioral objectives, 
with the hope that participants would apply these skills i r 
implementing individualized programs in their home distr wu, 
followup workshop, which addressed the institution of chc ~ nd the 
role of the change agent, was conceived as a result of difficulties 
encountered by the above ES *70 schools in implementing new programs. 
Specific attention was given to the problems encountered when one 
attempts to change curriculum and methodology in the high schools. An 
evaluation of both sessions is included in this report. (JS) 
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This program was carried out in two parts • The first workshop 
was held in the summer of 1969 under the immediate direction 
of George C . Brandau then Principal of Willingboro Memorial 
Junior High School. The second portion of the program was 
the two— day workshop held in March 1970 in Santa Fe under 
the direction of Thomas S . Dietz who was program administra- 
tor for both sections of the inservice effort. Mr. Brandau is 
the author of the report on the summer workshop. 
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PREFACE 



This report 'deals with the teacher training institute held 
at the Will.ingboro Memorial Junior High School in Willingboro, New Jersey 
from July 21 to August 3, 196?., The Institute was entitled 'The 
Development of Individualized Instruction in Vocational Education , 
and it was funded through the Vocational Act through a grant 1 

Office of Education. 

The basic objective of the grant was to provide a ^ training 
ground for curricul action which would provide opportunities for 
participants to gai fficiency in the writing of behavioral ob- 
jectives designed to provide a program of individualized instrus-o 
through the use of student instructional packages. ihe Institute 
further aimed at making the participants aware cf the use of the 
taxonomy in developing valid objectives and in constructing the a . 
analysis as a systematic means of developing a meaningful program in 
a given discipline. 

The Instritute was aimed primarily at the development of 
vocational objectives. However, the material presented could be 
applied to any disciplinary area and therefore was valuable to 1 
teachers. As you look at the schedule in Appendix B of this repor 
you will see that the resource people, the films, and the various 
other media for instruction, centered on the aspect of vocational 
education. 

This grant came about as a result of communication between 
the schools of the E3 *70 network, where it became apparent that 
some type of training institute should be developed to provide basic 
orientation to the writing of behavioral objectives and the construc- 
tion of learning packages, to implement an individualized instructional 
program, which was the basic tenet of the ES ’70 network. 

In this light, the Office of Education saw fit to approve a 
Grant tohich utilized a training pr rev for + cac/. ars \ ** 

use at the Willingboro Memorial ouuj.^' Higia School during the ^ ~ar 
«68-»69 as a method for training teachers in the use of behavioral 
objectives and instructional learning packages to implement a program 
of individualized instruction in the classroom. This program, whic - 
had been developed by the principal, George G. Brandau, had been mos 
successful in bringing about a complete orientation for the teachers 
of that building and it was felt in later discussions with Mr. David 
Bushnell and Mr. Robert Pruitt at the U. S. Office ^ that such a. program 
could well be the foundation for a successful institute to main 
teachers in this manner. 

Therefore , nan' institute was planned under the direction of 
Mr. Brandau and including other staff members from the Willingboro 
district who prepared an institute schedule utilizing this program a 
well as other resource personnel and materials. Tha following repor 
deals with this teacher trailing institute and a follow-up study con- 
ducted with the participants in their home districts. 
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SUMMARY 



The institute, developed through a vocational grants was 
specifically designed to implement a program of orientation for 
teachers that would enable them to develop individualized instruction 
■within their home district,. The method of such implementation was 
suggested in terms of a vehicle c al l ed an instructional learning 
package which would enable all the facets of self -motivation, self- 
direction, pacing, and self-evaluation to take place in an individu- 
alized manner in the classroom. This learning package would be based 
upon sound behaviorally stated objectives and related to meaningful 
and realistic concepts that could be validated through a specific task 
a naly sis on the part of the teacher. A strong foundation in the writing 
of behavioral objectives and the knowledge necessary to construct a 
meaningful learning package would then place the participants in a 
position to carry on an action program of implementation in their 
home district. This was the basis for the development of this 
summer institute. 

Tn providing for the training and the design of an action 
program for implementation in the home school district, the training 
institute falls into five basic areas for consideration; 

1 „ Participants would be fully oriented in the use of ^ 
behavioral objectives and the construction of student learning 
Cs cl. packages by utilizing the existing training program developed 
at Willingb or o Memorial as an in-service program for their 
faculty. This program, which was highly successful in orienting 
the teachers at Memorial, deals with 12 levels aimed at pro- 
viding a full knowledge and awareness of individualized in- 
struction, behavioral objectives, taxonomic applicaouon, the 
task analysis, and the structure of the actual learning 
package. 

The summer program was specifically designed to pro- 
vide individualization on the part of the participants whereby 
they would progress through 12 segments ci the program using 
instructional learning packets similar tc “hose that wouxd be 
later devised for student use in the classroom. In this way ; 

the participants would be exposed to the ?-:ar type of learning 
conditions that the student would be exposed to, and would 
therefore gain greater insight into this hype of individualization . 

3. The instructional learning packages provide for a broad 
.fipan of varied learning experiences so that the students can 
partake of self-direction and selectivity-.. The participants at 
this institute would operate in the same -w'n, whereby varied 
resources such as outside speakers, film., filmstrips, film loops, 
aioio tapes, video tapes, individual commences, and plateau . 
groun discussions would all b' utilized initiate the learning 
process, similar to that which would be carried on by students in 
tie classroom. This would also provide si opportunity for the 
participants to proceed at a rate with their particular level o± 
efficiency in dealing with behavioral objectives and learning 
packages . 
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!{.. Definite suggestions would be offered to initiate an 
action program for the implementation of individualized in- 
struction in the home district. This would include methods of 
scheduling whereby department members would be free for nn- 
service program, the use of the bibliography to provide adequate 
materials on hand for teacher training, the position of leader- 
ship and how it must be implemented in relation to an action 
program, and the personnel involved in terms of teachers who 
would participate in the development of implementation. 



The institute would, finally, conduct a follow-up 
study through the use of an extensive questionnaire which will 
be found in this report under Appendix E-1 . This questionnaire 
will seek to determine actual practices carried on in the home 
dis trict by the participants as late as three or four months 
after the resumption of school in the Fall. The follow-up 
study would also include the mailing of sample learning 
packages from the . institute and from the participating schools 
as a sharing of materials developed. It was further hoped, that 
continued lines of communication would be opened in the sharing 
of "instructional materials between the network schools as a 
result of this endeavor. 



An analysis of the outcome of the teacher training institute 
for individual.! s ed instruction would encompass a number of positive 
factors. The institute can be classified as an intense period ox 
training covering three weeks which included a 7 to o h. a. , an 
involved numerous hours in the evenings, varying with m rdnai 

enthusiasm of the participant. However, the follo^mig^o; .-c^-jes can 
be specifically stated in terms of the results of the institutes 



1 . Every participant actually wrote behavioral objectives 
and finally constructed an instructional learning package that 
was acceptable to the staff .memoers. 



2. The institute brought about the exchange c? some mater- 
ials that weie developed after the institute. This however, is 
disappointing in terms of percentage of response. 



3. It is quite obvious that school districts do npt provide 
adequate programs of teacher training or in-service orientation. 
This will be more clearly pointed out in the responses found in 
Appendix E-3. The majority of participants who returned to their 
schools did not have their services utilized, nor were they called 
upon to spread the Information acquired at the summer institute. 



1±. The program, as conducted, was viewed as very successful 
and this is substantiated by the follow-up study and the remarks 
ox the participants. However, again, the home districts generally 
failed to implement an orientation program that wou-i-d further 
develop action in the home district 0 
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In conclusion it. is very apparent that the participating 
schools continue to evidence an interest in individualised instruc- 
tion, "behavioral objectives, and learning packages. But they fail 
to implement an action program across the board for any number of 
reasons. The conclusions of the staff of the summer institute at 
Willingboro make the following suggestions: 

1. Schools who are interested in implementing an indi- 
vidualized program must secure an educational leader for the 
development of a program who will have the time, energy, and 
resources to conduct a full in-service program with the 
teachers • 

2. Suggestions for in-service training including 
revised scheduling techniques, additional free time, and the 
selection of ..personnel who are willing to meet the challenge, 
are a~n facets that are necessary for success. 

3. The education of all levels concerned with a new 
program is imperative. This would include the administrators, 
the teachers, parents and the students who would be involved 
in an action program of individualized instruction. 

It. The final comment - and the most important one ^ for any 
participating district - is simply to ir bq committed"* For without 
the act ual Commitment we are merely reverting to the traditional 
study group, pilot program, or curricular committee that for so many 
years in education has provided little but boredom ior the profes- 
sionals involved. 



INTRODUCTION 



The -teacher training Institute for Vocational Education held 
in Willingboro during the summer of 1 969 included I 4 .O participants from, 
the ES ’70 network and local communities in the South Jersey region. 
The list of participants and. their home districts can be found in 
Appendix A at the end of this report. The particpants came to the 
institute with varying degrees of proficiency in the writing of ^ e- 
havioral objectives and the construction of instructional learning 
packages for student use. Some participants were involved in^ 
district-wide programs for the development of individualized in- 
struction while others arrived with no previous training whatsoever. 
The basic objectives of the institute were as follows s 



1 e Participants were to be exposed to the basic facets 
of an individualized program of instruction which would include 
components of pacing, self-direction, self -motivation, se -f” 
evaluation, branching, enrichment, and multi-media approach. 

An action program for implementation of Individualization was 
a basic gos^l of "the insid/vtxbSo 

2. Participants were to be schooled in the writing and 

development of valid behavioral objectives which would include 
the structure of performance, conditions, and achievement ^ 
level to fulfill the basic requirements of a sound objective. 
Not only were behavioral objectives to be developed, but they 
were further to be analyzed in terms of valid and realistic 
objectives for a meaningful curriculum. y 

3. The actual construction of instructional learning 
packages was to be developed with the participants engaging 
in the construction of learning packages of a disciplinary 
area of their choice which would be acceptable as instructional 
vehicles for student use. These packages would be exchanged 
among the members of the institute. 



u. Participants were to be offered a systematic program 
for implementation of individualization within their home 
districts. This would include plans for in-service programs, 
schedule allocations, and the development of proper personnel 
and leadership to carry out the program. 



With these basic objectives in mind an institute staff and 
proper consultants were brought together for the development of _ a program 
for the summer institute. The basic staff of the institute include 
George C. Brandau, Director and Principal of the Memorial High 

School? Marcel F. Gilbert, Assistant Superintendent of the Willangboro 
District; Joseph S. Kaufman, Principal of Abraham Levitt Junior High 
School; and Joseph E, 0» Donnell, Vice Principal of the Abraham levitt 
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Junior High. This basic instructional staff viere all members -who had 
piayed an integral part in the development of behavioral objectives 
and learning packages in the programmed approach for individualization 
being utilized at the junior high level in the Willingboro District. 

Each staff member accepted a responsibility for a particular facet of 
the program where they could show expertise in dealing wi e P ar , 1 

cipants and their progress. In addition to this basic stafx 3 a number 
of outstan din g consultants were called upon to add to the general temp 
of the institute. Dr. Bruce Tuckman of Rutgers University made a 
presentation on the organic curriculum; Hr. Kenneth Smith of the Nova 
Schools made a presentation on the Nova Tech-Science program; Dr. 

Robert Worthington, Assto Commissioner of Education in New Jersey 
discussed innovative trends in vocational education; Mr. George Love, 
the Philadelphia District, reviewed the progress of the University-hig 
School based upon inter-disciplinary objectives; and Dr. Richard Sell 
of Ampex Corporation gave a presentation on media an education. In 
addition to this, the deparir^ent chairmen of the Willingboro Memorial 
Junior High School worked closely on disciplinary areas with the par- 
ticipants, and Mrs. Olive Sedinger, the IRC Director reviewed the roxe 
of the Learning Resource Center with an individualised approach, xo 
are referred to Appendix B fcr the complete schedule of the institute 
and the topics of discussion for the staff members, the consultan s, 
and the visiting guests. 

The general program of the institute centered around two. 
weeks of intense activities on the part of the participants an moving 
through a systematic program of 12 learning packets based upon th e 
various facets of individualised instruction and UoiliBing behavioral 
objectives and learning activity packages specifically designed as an 
in-service program. In addition to the daily schedule running from 
9 in the morning until 3 s 30 in the afternoon, there were numerous other 
activities such as field trips to vocational inntalla-oions , a ™xde 
variety of films and video-tapes and the previously mentioned visita- 
tions of consultants and guest speakers an the field. The third and 
final week of the institute was devoted to team meetings on a district 
level. • ES *70 coordinators and principals from the home district were 
invited to attend during this third week, and sit an to form an action 
program to be carried on in the home district at the termination of 
the^ins t itut e . A few- of the administrators did attend and. from the - 
results of the follow-up study seriously worked at developing an in- 
service program for the implementation of individualization the 
following year. 

The institute also featured a wide diversity of materials 
thpt were provided for the participants in terms of audio tapes, 
transparencies, film loops, and orientation programs. . Mos o 
materials had been developed in the Willingboro Memorial Junior High 
School as an in-service program for their teachers in the Fall of t 
previous year. Having been highly successful within the faculty 
the Memorial Junior High, the materials were introduced onto the insti- 
tute in the same manner as a method of providing an individualized in- 
service program for the participants. Also provided were samples of 
work accomplished in other districts such as Nova, Florida; Portland, 
Oregon; and Philadelphia, Pennsylvania. 
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In addition to -the scheduled program dealing -with be- 
havioral objectives and instructional learning packages, the institute 
provided a number of additional features including group inter-acting 
discussion; computerized education; the child- oriented curriculum; 
various multi— media approaches to learning; educational television; 
and the inter-disciplinary approach as presented by Dr. Tuckman and 
Mr. George Love. All of these additional features were received 
favorably and had a profound influence on the actual -writing of ob- 
jectives by the institute participants. 

The consultants who were engaged by the institute provided^ 
a -wide scope of educational experiences. This ranged from the organic 
curriculum of SCOPF presented by Dr. Bruce Tuckman, through the Tech- 
Science program as an emerging curriculum at Nova, discussed by 
Kenneth Smith, to the University-High School Inter- Disciplinary 
approach reviewed by Mr. George Love of the Fniladelphia Distric • 
Trends in vocational education were brought to the attention of the 
participant members by Dr. Robert Worthington of the New Jersey 
Department of Education, and the newest ideas in the realm of media 
were discussed by Dr. Richard Bell. A final aspect of the total 
program was the third Week schedule involving the presentation by 
educational material companies such as 3M, - Addressograph-Multigraph, 
Amp ex, and Kodak, as firms who set up displays and reviewed the latest 
equipment and techniques for the members of the institute. All o 
these presentations were geared directly at the problems associated 
with reproduction of materials and development of multi— media . In 
this sense they were most profitable to the members. This is sub— 
stantiated by the results of the questionnaire found in Appendix C. 

A final sum mar y of the institute would indicate that it 
was three weeks': .'.of intense activity on the part of the participants 
and that generally speaking the planned schedule fulfilled the as- 
pirations of the institute staff® 
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METHODS 



The actual procedures affiliated -with the summer teacher 
training institute at ‘Willingboro centered around the successful^ 
orientation program that had been developed earlier* in the Memorial 
Junior High School. This program -was a series of 12 segments 
dealing with the component parts of individualized instruction through 
behavioral objectives and learning packages. It provided an indi— 
vi dualized approach in that the segments of tne program were developed 
into learning packages for teacher use whereby individuals could move 
at their own rate* pacing themselves through this in-service program 
commensurate with their experience and ability levels. This was 
exceptionally well— adapted to the summer institute since we had pre- 
viously mentioned that the participants' name. .at. all levels of pro- 
ficiency in terms of developing behavioral objectives and learning 
packages. Consequently* after the first day* there began to be a 
definite fan-out in terms of the participants moving at different 
levels of the program according to their own past experiences. 

The orientation program itself centered around the indi- 
vidualized procedures fcr each participant whereby through self- 
direction and individual pacing the participants could progress 
through the program at their own speed. This was essentially 
geared to present the same type of learning situation that would be 
developed for students in an individualized program featuring 
learning packages. Each segment contained the following materials 
in support of the learning packages 

1 . A written orientation 

2. Audio cassette tapes 

3. Over-head projector transparencies 
Duplicated (Dittoed) pre-and post-tests 

5>. Segments of Vimcet 

6. Graphic materials and charts 

7. Video tapes 

8. Films and film strips 

9. Plateau discussion groups 

10 . Staff institute conference . j 

The daily schedule called for the beginning of activities at 
9;00 a.m. with the total group participating in some formal presentat- 
ion such as a film* a slide* a guest lecturer* or a staff member pre- 
sentation. The remainder of the morning was devoted to the individual 
pursuits of the participants with various short-term plateau discussion 
groups held in the seminar rooms. The afternoon sessions were devoted 
to field trips* plateau inter-action* individualization* and a special 
problem session at 3:00 p.m. each day. Through the entire period of 
the institute the total scope of materials were available on shelves 
for participant selection with the hardware foi* multi— media use 
available in adjoining conference rooms. 




The scope of the orientation program itself centered 
arouhd 12 basic s egments . They are as follows; 



1. 

2 . 

з . 

и. 

5 ® 

6 ® 

7® 

8 . 

9o 

10 . 

11 . 

12 . 



Individual ± p e ci ±0311X101.1011 

The instructional package formal 

Behavioral objectives — structure 

Behavioral objeclives - recognition and development 

Sample disciplinary objectives 

Verbal and motor skills 

Criteria lest items 

Taxonomy 

Task analysis — structure 
'Task analysis development 
Terminal and interim objectives 
The learning package — resources 



This span of component" parts in support of individualization^ 
the use of behavioral objectives P and the construction of student 
learning packages., "Kras most comprehensive in providing a meaningful 
and systematic approach to the mastery over the basic objectives of 
the Siiistd.tutec 



Dir e’jzig the d/adhvia3:aa.l3_2; ed. approach the f orrT* staff member's 
plus consultants who were available at specified tdmes <> were^free to 
mo?e about the facilities as sJjs ting indaviduaxs or engaging in 
plateau group discussions o The close s up ervis i on was in essence^ ^ and 
the post— testing evaluation isms expressly,, controlled by the institute 
staff members. The participants were not ecossitted to go on to the 
next level until they had satisfactorily achieved mastery over the 
previous segment through the use of the written post— test^ In the . 
comments and responses found, in Appendix C arid E it is quite evident 
that the participants felt -these learning experiences to be quite 
valid® 



A word must be said about the field trips undertaken by the 
institute® The participants 3 reactions to the field trips was not 
exceptional® It must be tempered with the fact that the weather was 
extremely hot and humid and. bhe long bus trips were certainly not 
received in a joyous manner. However s we would be remiss ifywe did 
not make mention of the three visitations carried on® The first was 
a visit to the Ins true t o Corporation in Paoli 5 outside Philadelphia-^- 
where various media for education were produced® This gave the par- 
ticipants an excellent opportunity to see exactly what was on the 
market and how it could be utilized In relation to instructional ^ 
learning packages® The second field trip was also to Philadelphia^ 
to the installation of the eomputer-as'sisted instruction for the 
Philadelphia District 9 sponsored by the Phil.co-F ord Corporation. 

Here the participants had a first-hand presentation of how CAJ 
act ually works with demonstrations of the actual computers involved® 
The third trip was to the local Burlington County Technical— Vocational 
School. This institution was only 2 years old,, and incorporated some 
of the most modem ideas in the development of vocational— technical 
trai&ing. Based upon the various technical industries the school 
offered many innovations in the training of students for job entry 
level skills and was an invaluable device for the vocational teachers 
who were attending the institute. In addition to the daily program 



*bhe f oxTu aH. presentation^ and the inter«actmg plateau group dis— 
ctissions* the participants actually had the opportunity to develop 
portions of their instructional packages on video tape in the 
television installation at the Memorial Junior High® ^ In this sense 
the institute again was providing realistic opportunities for the 
participant members to carry on activities smilar to those developed 
for a program in their home district® Every opportunity was presented 
for f ul f ~i 1 n n ng the needs of the individual participants in helping 
them to develop a full program for implementation in their home 
districts #/ 

The reader is again referred to Appendix: B which outlines 
the full schedtile of activities and the method by which the institute 
promulgated the objective® In conclusion it is felt that the in- 
tensity of the institute in terms of the contributions of the par- 
ticipants was very high and most satisf actory* and the follow-up 
study and questionnaire s oeins to strongly indicate it Kras a most 
prof itab h e^rerience for all® 
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RESULTS 



The results of the teacher training institute can be divided 

into two basic categories z 

The individual progress 
The follow-up activities 

The actual success of the institute in relation to the par- 
ticipants progress from his point of entry is well established from 
data presented in Apr Mx C. In this Immediate evaluation at the 
completion of the three -*. k training program, the participants rated 
the overall program highl .7 effective and 1<# moderately effective. 

The staff analysis of th=~ germal effectiveness of the program was 
also very high. Criteria for* evf — lation were: 

mastery tn writing Behavioral Objectives 
mastsry in constructing a learning package 
• mastery of the concepts of individualized 

instruction 



With three segments of the program devoted to the development 
of sound Behavioral Objectives, every participant had ample opportunity 
to develop knowledge and slr_li in this area. Appendix C tells as a 
the participants rated thee staff members as 9 $% highly effective which 
was a prime factor in assisting ir. the mastery of the program segmen s. 
The institute, staff prided itself in the progress shown in the writing 
of Behavioral Objectives, especially with members who began the insti- 
tute at ground zero in this realm. 



All participants completed a Learning Package as a require- 
ment of the institute. The staff members were again more _ than satis- 
fied with the broad format and large span of learning activities 
included in these packages. Many institute members supplemented 
their packages with actual video tapes developed in the Memorial TV 
studio, while others utilized audio-tapes, transparencies, and various 
visual applications as well as specific reading references from the 
LRC areas. ' 



The general format of the institute featured many varied 
experiences to foster mastery over the concepts of individualized 
instruction. This included the valuable contributions of guebt 
speakers such as Lr. Bruce Tuckman, Robert Pruitt^ Dr. Robert 
Worthington, and Kenneth Smith. Also, numerous films specifically 
aimed at individualization were included in the scheduled activities, 
it A New Look at an Old Log” was exceptionally well received. 

The total outcomes in terms of measured success of partici- 
pant progress in the three areas discussed was more than satisfactory. 
The follow-up study and participant evaluation substantiate this 

view. 



The results of the follow-up study were not as satisfying 
as ohe tempo of the actual institute. The follow-up study was to 
accomplish four things : 



1 . provide data on implementation 

2. open lines of communication 

3. stimulate the sharing of materials 
ij.. evaluate the institute techniques 



The responses to the follow-up questionnaire are presented 
by percentage in Appendix E-3. The read— is asked to draw conclusions 
or his own from this data. Basically,, we are given the implication 
that the home districts fail to utilize the talents of the trainees to 
any extent after their return from the nstitute. The general response 
from the participants was also disappc "ing with only 22 ou ox h 
members returning the questionnaire. Of the 22 responses 3 o y our 
members included any information or sample material of their programs. 



The evaluation of the techniques of the institute indicated 
a high degree of success in most areas. Negative comments generally 
referred- to the accommodations provided for housing and the f ie..d 
trips taken in the humid weather. 

Hex’e are some narrative comments added to the follow-up 
questionnaire which reveal some of the basic problems of implemen- 
tation: 

•'Direction has thus far found focus on one school and certain departments 
within that high school, with efforts to involve total faculty interest 
-j n the possibilities of the use of behavioral objectives and the learning 

packages U 

"Future workshops must be utilized to map out or iron out difficulties in 
implementing an individualized program." 

»I rewrote some of the packets and included sample objectives at a low el- 
elementary level . " 



"The largest obstacle is teacher readiness to convert from traditional 
methods where one feels secure to an individualized instruction process. 
Teachers have a tendency to revert to traditional methods if not fully 
committed to the individualized concept.," 

'•Would be interested in any advanced or follow-up program if it develops." 



"Orient and train administrators as well as staff people Have systems 

bring to a future workshop what they have developed and exchange ideas 

and information. . . « " 



"Teachers are reluctant to . change. ... .They are not being encouraged by the 
building administrators..." 

"Lack of time for teacher- training and indoctrination. . .and lack of illustrative 
material to distribute to teachers and supervisors to convert them to L.Po's." 

"Most of the problems stem from untrained teachers in the use of packets and 
this lack of understanding causes teachers to avoid packets and behavioral 
objectives." 



CONCLUSIONS 



The final analysis of the effectiveness of the summer 
institute on teacher training in the area of Individualized Instx’uc- 
tion in Vocational Education gives strong support to the format used 
as a successful ‘beachex , «*bralnlng device to develop ^mastery in ^ae 
■writing of Behavioral Objectives and the construction of student 
learning packages. The general idea of utilizing an individualized 
approach through teacher training packets was quite rewarding. me 
broad span of activities and resources made available provided ample 
opportunity for a continuous learning program that was hignly 
effective. 

Brie fly 5 some very specific conclusions can be listed for 
considerations 



1 . 



All participants enjoyed success in attaining the 
original objectives 



2 . 



The great majority of members 
home districts with great enth 
developments 



returned to their 
■miasm for future 



3. Individual contributions during the institute 
were evaluated very highly 

U. From follow-up data,, few districts utilized the 

services of the participants and they were left to 
die on the vine with their enthusiasm 

Vigorous leadership is needed in a district which 
desires change 

6. Administration must be committed 

7. Vigorous in-service programs are needed across 
the board 

8. The institute was most beneficial to those who 1 
started at point zero 



9. Future institutes should be carried on 5 but 
funded earlier 

-JO. Willingb or o is conducting a district— wide in-service 

successfully through levels K-12. 

/ 
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APPENDIX A 



SUMKXH rfvSTITUTE PARTICIPANTS 

1. Mir. George Eckraan, Cherry H ill , New Jersey 

2. Mr. Lam’ence Ayers 5 Portland , Oregon 

3. Mr, Leslie H. Jones, Philadelphia, P&» 

U. Mr. Joseph H, Putro, Philadelphia, Pa. 

3?. Mr. Gene Buckingham, Boulder', (Colo. 

6. Mr. Joseph Fusaro, Boulder, Colo. 

7 . Mr. Robert, F . Radices, Boulde. , Colo. 

8. Mr. George Clark, San Antonio, Texas 

9. Mrs. 'Ruth Coale, San Antonio 5 Texas 

10. Mrs. Bessie Bryant, San Antonio, Texas 

11. Mr. Donald. Marks, Willingboro,_ N. J. 

12. Mr. George Bulotovich, Willingooro, N. J. 

13. Mr. Leonard Patrizzi, Willingboro. N. J® 
111- Mr. Francis Lombardi , Willingboro, N. J® 

15. Miss Anita Iratl.nl , Willingboro, N. J® 

16 . Mr. William Kane, Willingboro, N. J. 

17. Mrs. H. D. Gatewood, Houston, Texas 

18 . Mr. William Roller, Willingboro, N. J. 

19. Mr. John Heims, Willingboro, N. J. 

20. Dr. Joan Berbrich, Mineola, New York 

21. Mr. Joseph L„ Besosa, Mineola, New York 

22. Mr. Guy H. Brock, Mineola, New York 

23. Mrs. Louise Petraglia, Mineola, Now --York 
2lt® Mr. Arthur Vita, Mineola, New York 

25?. Mr. Joseph Vitale, Monroe, Michigan 

26. Mr. Anthony Konstant, Baltimore, Maryland 

27. Mr. Bertram Merritt, Baltimore, Maryland 

28. Mr. Dudley Henry, Baltimore, Maryland 

29. Elizabeth Bader, Baltimore, Maryland 

30 o Mr. Theodore Rybka, Baltimore, Maryland 
31. Mrs. S. N„ Geister, Baltimore, Maryland 
32o Mr* c Paoil Bx*saxngax*"b^ Voorhees ID g?wti ship ^ N* 
33* Mr. Troy Nuckols, San Mateo, California 
314 .. Mrs. Rhoda Fishkin, Mineola, New York 
35 ? • Evonne' Jackson, Balt rumor e , Maryland 

36 . HJna. Ray Balch, Portland, Oregon 

37. Joseph Nicastro, Quincy, Mass. 

38. Frank hep or ini, Quincy, Mass. 

39. Mrs® Roberta Deason, Houston, Texas 
JLlO. Herman Bainder, Baltimore, Maryland 



SUMMER INSTITUTE ACTION WORKSHOP 




SIMMER INSTITUTE ACTION "WORKSHOP 
SECOND WEEK 




PARTICIPANT EVALUATION OF SUMMER INSTITUTE 



1 . 

2 . 



Ih.relation to meeting the objectives of the program, how would you 
evaluate uhe effectiveness of the ORIENTATION portion of the program? 

The learning resource center of Willingboro Memorial Junior High School 
and tis au xiliar y spaces was selected as the facility in. which the _ 
program objectives could be met through actual utilisation in appropriate 
learning activities. How do you evaluate the effectiveness of uhis 
facility in meeting the program’s objectives? 

Learning packets were used to help you move at your own best pace and to 
"live” the concept of individualized instruction . How would you evaluate 
the effectiveness of the packets you used? 

How would you evaluate the quality of the multi-media materials q^jilable 
to provide branching and relief reinforcement for the learning ox the 
concepts and meeting the objectives? 

How would you rate the availability (quantity, ease of use) of the Multi- 
media materials? 

Each staff member was publicized as a specialist in one or more areas of 
concern in this program. How do you evaluate the effectiveness o e 
staff in relation to areas of specialization? 

Each staff member was also available as a concultant on all ? 

packets. How would you evaluate the staff as generalists in this p gram 

The staff’s intention was to work as a team as well as individually in such 
a manner as to demonstrate and encourage inthusiasm, and cooperation, 
would you rate the effectiveness of this staff goal? 

'of 4 ' How would you rate the effectiveness of the tame limitations of a hour 
• day voluntary evening study in the building, and two weeks f or t e 
completion of the 12 packets? 

10. Field trips were taken as supplemental learning exercises. How would 
you rate their effectiveness? 

11. Speakers on various related topics were heard and to cuss ion flowed 
their presentations. How would you rate the effectiveness o © P 
in relation to the program objectives? 

12. Presentations were made by various materials vendors. How would you rate 

their effectiveness? > 

13. ’’Plateau” discussion groups were part of the structural arrangements 

3 help consolidate learnings and to share thoughts. How would you rate thear 
effectiveness in reaching program goals? 

1U. How would you rate the over-all effectiveness of the program in helping you 
to meet the program’s objectives? 

l£ Please indicate your present attitude to this evaluation instrument as a 
5 means for gathering your feelings concerning the present program so that 
future programs can be improved. 



3 . 

H. 

5 . 

6 . 

7 . 

8 . 
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APPENDIX D-l 



TEACHER INSTITUTE 

Willingboro Memorial Jr. High School 



July 21-August 1 



August [(.-August 8 



. Summer - 19&9 

PROGRAM FORMAT 

Participants involved in Individualized approach 
to developing behavioral objections and learning 
packages. 

Development of Instructional Packages and Planning 
for implementation of a program in the home district. 
Schedule of Resource Guests to present materials. 



Individualized Procedures s 



Daily Schedules 



Participant learning package 

Written lesson 
audio tape 
overlays 

duplicated material 
viracet segments 
graphic materials 
vidio tape 
films 

Participant group interaction (plateau) 
Formal staff presentations (plateau) 
Individual developmental sessions (staff) 



9:00 


a 0 m. 


9:00 


a.m* 


10:00 


a e m. 


12 sOO 




o 

o 

91 

H 


p.m. 


Is 30 


9 

3 

o 


2:30 


p.m. 


3:00 


p.m. 



arrival 

formal presentation (film, slides, lecture) 
individualized procedures (staff help) 
lunch 

Plateau groups presentation 
individual! z ation 
plateau groups interact 
special problems session 



Field trips were scheduled on several afternoons during the program 




20 . 
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FOLLOW-UP SURVEY FOR WILLINGBORO 
SUMMER WORKSHOP ON BEHAVIORAL 
OBJECTIVES AND LEARNING PACKETS 



NAME 



POSITION 



SCHOOL OR DISTRICT: 



ADDRESS 



DIRECTIONS: Please complete this survey and return It In 

the stamped, addressed envelope enclosed. Use 
the reverse side of the paper If your statements 
cannot fit In the space provided. 



1 



For all items which apply, please check those to. whom you 
made a presentation concerning the Workshop and its ideas <> 

total faculty superintendent p rincipal 



department 

newspapers 



some colleagues P. T. A. 

no one other s( please specify) 



2. Xf there is a program established on behavioral objectives 
and learning packets. ...» 

a. is it for certain departments? List them: 



b. is it for the total staff of one school? 

c. Is it for the total district? 

i 

d. how many people are involved? 

e. what kinds of people are participating? 

teachers supervisors parents 

admini s trator s 

3 . If there is no in-service program at present, are there 
plans to start one? 

ye s no 



24 



- 2 - 



k 



3a. If you checked "yes,” please write in date program 
is expected to s t ax* t . — ° 



Are you making use, or do you plan to make use 
and segments developed for your instruction in 
Workshop ? 



of the packets 
the summe r 



ye s no 

fj> . Have you personally developed additional packets since 
returning to work? 



5a. If yes, how many? 

5b. In what area( s) ? — — * — 

' ^c. Would you he willing to share your packets with other 
districts if you receive packets from them? 



ye s n o 

6. Are others in your school or district developing packets? 

y e s no 

6a. If yes, how many others? 

6b . In what area(s)? — 



6c. .Would these teachers be willing to share with other 
districts ? 



yes 



no 



7. Has a scope and sequence of concepts been developed in any 
of the disciplines? 



ye s 



no 



7a. If yes, what area( s) ?_ 



7b. Who worked on the development? (check all which apply/ 

all teacher outside consultant c ommittee 

district specialist others( please specify) 



3 
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- 3 - ' ’ 

I s . your district doing, or planning to do, a task analysis 
to direct curriculum revision efforts? 



jes 



no 



If you are using packets’ in the classroom, or are supervising 
those who use them, what has been the student reaction to dace 



enthusiastic 



bored 



jundetermined at present 
_o ther (please specify)_ 



indifferent 



If you are using packets in the classroom, how has their use 
affected your teaching? (Check all which apply) 

no change from previous years. 

greater individualiration possible 

; surate diagnosis of student lt'-rning 



greater and more s 
"needs 

greater flexibility and interest in prescribing learning 
"activities relevant tro student needs 

jnore relevant evaluation of student achievement 
others (please specify) 



Please list below any problems you encountered in your school 
or district in introducing the concept of individualizing 
instruction through the creation and use of behavioral objec 
tives and learning packets® Also comment; on successful pro- 
dures used to overcome obstacles. 



Please list below any problems you have encountered in using 
packets in the classroom. If you are a supervisor, please 
write about those problems you have observed or were brought 
to your attention by staff members. Also comment on any 
successful strategies used to overcome obstacles. 



- 4 - 



13 



Now that some time has elapsed since the Workshop do you 
have any further suggestions for improving the materia 
and/or procedures for any future workshops. 



14 . 



Please make any additional comments 
cerning the areas questioned above 
covered in the Survey . 



or suggestions con— 
and/or areas not 



i 
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appendix E-3 



ANALYSIS OF PARTICIPANT REPSONSES TO EOLLOW-UP SURVEY 
(Based upon 22 responses) 



1 . . Presentation in Home District? 
to administration 
to faculty 
to department 



2- Presnt In-Service program? 
for department 
for total staff 
for district 

2 Plans to start In-Service Program? 

Yes 

No 

1 » Continued Use of Institute Materials? 

Yes 

No 

p. Additional Learning Package Development? 
Yes 
No 

6. Others Developing Packages? 

Yes 

No 

7. Scope and Sequence of Concepts Developed? 

Yes 

No 

8. Task Analysis Completed? 

Yes 

No 

t 

9. -^Student Reaction to Learning Packages? 

enthusiastic 

undetermined 

bored 



10. - ^Ef fect of Learning Packages on teaching? 
no change 

greater individualization 
accurate diagnosis of student needs 
greater flexibility 
more relevant evaluation 



38 * 

32 % 

Li* 



Li $6 
til* 
18 * 



63 % 



61 % 



32 % 

32 % 



63 % 

111 * 



38* 

38* 



52* 

111 * 

6 

v 

32* 

23* 

iL* 



L5* 

5o* 

5o* 

Li* 



* If Learning Packages were not being used, there were no responses 
to items 9 and 10. 
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PREFACE 



For March 1970 Workshop 



During the months immediately following the summer 
workshop of 1969, it became more and more apparent that 
the participating network schools were having difficulties 
in instituting change . During the summer workshop of 
19 69 , the participants learned how to write behavioral 
objectives and learning packages . But this fine tool of 
education was not being used as widely as the participa- 
ting schools had hoped for. 

Therefore , at the suggestion of the network members 
the second workshop having to do with the institution of 
change and the role of the change agents was conceived. 



SUMMARY 



The principal activities of this workshop revolved around the 
following questions: 

1. What should be the role of the ES'70 Coordinator? 

That is , the change agent and his immediate change 

agent, the principal. 

2 . What sorts of activities are within his rightful role ? 

3 . How can he achieve the status and "power" he needs 

to achieve change ? 

4. What sort of a vehicle is necessary to affect change? 

The workshop participants worked divided into groups A. , 

B. , and C. which rotated between group leaders. In order to 
get a more objective view of his own position each participant 
was assigned a role which he played in each group and with the 
revolving group leadership. The charge given to each individual 
was based upon the above questions . “Given your present 
situation , the hierarchy of power within which you work , the 
demands of the State Department of Education and the commun- 
ity, you are to prepare three methods for the implementation 
of change within your district . This must be cost free . If 
two of the three methods are accepted by the administration 
and board you may be considered successful in your efforts 
with the administration. If, when you attempt to implement 
your two methods one seems to be workable with the staff 
and building administrator you will be assumed an effective 
change agent . List the changes in your own behavior and 
the changes that occurred in the behavior of your colleagues . 
Outline the product of the change. " 

This difficult task was approached and the participants 
in their evaluations^ evidenced a e;hanged feeling for their 
roles and a deeper appreciation of the problems of change 
ag entry . 
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INTRODUCTION 



Individuals who attempt to change a curriculum and 
methodology in our high schools are confronted with many 
time honored constraints . A partial listing would include 
administrative attitude, teacher attitude, teachers feeling 
of status , the methanics of scheduling , student feelings 
toward the professional staff, and the expectations of the 
community . 

Tho Iotto change agent in such a school must be a 
diplomat, an educator, and a creative human being, yet 
even if he is all of these things he needs a method for 
change. He needs a direction. He needs to investigate 
and ascertain his position within the system he works . 

He needs to know just how far and how fast he can proceed. 

Research has been done in the area by many groups . 
One of the outstanding contributions comes from the 
Northwestern Regional Laboratories and is published as 
RUPS - Research Utilization in Problem Solving . In 
addition, the Southwestern Regional Laboratories has been 
active in this area. Workshops of various design have 
been created on local and regional .levels but few deal 
with basic changes envisioned by the concept of ES '70 . 
Therefore , this two-day workshop was appropriate and 
designed for the special needs of ES*70 personnel. 



METHODS 



The methodology we employed had several steps. First, 
to remove the participants from his normal role in the school 
placing him in a role he might well find to be in opposition to 
his real role. (See appendix #1) Secondly, each participan 
was exposed to a group whose composition of make believe 
roles included his real role . Therefore , he might even be 
able to see himself in operation. Thirdly, the group leaders 
were selected carefully in an effort to create as much dia- 
logue as possible about real problems or the attempt to tina 
real solutions « (See appendix #2) There was an attempt on 
the part of the workshop administrator to set a mental tone 
through the use of the introduction. (See appendix 4 f 3J 
In order to reduce the number of definitions that the partial 
pants might attach to certain words a glossary ( appendix 
was attached to the introduction • 



Further than this , Thoughts on T he Responsive Curricu - 
lum , which is a basic ES'70 concept, was included in an 
attempt to stimulate thoughts about change. (See appendix 
#5) As the participants went through the agenda they began 
to sense a change within themselves which assisted them 
in perceiving through hometown roles as something differ 
ent and more exciting. The initial reactions (appendix #6 ) 
were recorded at the close of the conference with each 
participant professing to have clarified his position as a 
change agent. 

A final evaluation (appendix #7) which was gathered 
some sixty to ninety days after the workshop indicates 
that a conference was effective. 
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RESULTS 



From, a look at the summary figures gleaned from the final 
evaluation sheet it seems quite obvious that most people con- 
sidered the two days as being in the range of "moderately 
effective " to "highly effective " as regards themselves and the 
announced purposed of the program. 

However# as we look over the evaluations we can see that 
this certainly was not an unqualified success. It is the feeling 
of the author that the program merely touched the surface of this 
tremendously complicated and involved problem. It substan- 
tiates the author's personal hypothesis that atiitudinal change 
through behavior change must be planned# sought after# and 
implemented on every level of the teaching hierarchy before 
change is to take place. 

Further than this the results indicate the multitude of 
basic fears on the part of selected change agents . 



CONCLUSIONS 



It seems quite evident that this effort was insufficient 
due to the lack of time and sufficient personnel to carry the 
project to an end that would give lasting results. 

There is much to be done in this area. Thd pace of 
change is ever increasing. Change agents and their colleagues 
must be given the methods and the opportunity to deal with 
personal inhibitions and the inter-personal constraints which 
are involved. 

Simply having the tools necessary and the knowledge 
necessary to write behavioral objectives and learning packages 
is not enough. The individual who has this knowledge who 
can use and create behavioral objectives must have the 
methodology necessary to institute this and other basic changes 
in our curriculum efforts . 

< 

The area of further investigation seems , to this author , 
to be outlined especially for the behavioral scientist . An 
extension of Sarason's work seems to be demanded. 

(see Bibliography) 
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Thomas S . Dietz 



APPENDIX "1" 



GROUP 


PARTICIPANT 


• ' A • 


Eliot Spack 


B 


George Love 


A 


Stu Sergeant 


B 


Bill Hetrick 


A 


Ken Smith 


B 


Milo Dalbey 


C 


Chuck Mink 


A 


Bob Boston 


B ; 


Mickey Sharrow 


C 


Genie Pedersen 


A 


Bill Reed 


B 


Lucille Santos 


C 


Larry Ayers 


A 


V. Lahourcade 


C 


Bob Sutch 


A 


Blaine Zimmerman 


C 


Mr. Meachem 




Tom Townsend 


B 


Lloyd Creighton 


A 


Dick Otte 


B 


Sister Clarisse 


. B 


John Hoback 


C 


Art Pace 


C 


Earl Bolton 



ROLE 



A student who did like the learning packets . 



An older superintendent convinced the 
individualized program is essential. 

Young, ambitious superintendent convinced 
the individualized program is essential. 



ES'70 Coordinator trying to convince a 
principal to change from traditional to an 
individualized environment. Not sold on ES'70. 

A student who thrives in individualized 
environment created by your school systems 
use of the learning packets. 

Principal of a high school trying to implement 
change. 

Teacher in an individualized environment 
partly sold on use of packets but committed 
to this methodology and to administration. 

ES’70 Coordinator sold on the program but 
you lack cooperation from the district's 
administrators . 

Successful teacher, accepted by colleagues 
and see no reasons to change your approach 
to any sort of individualized program. 

Student in an individualized environment 
v\fho refuses to work on his learning packets. 

Principal of large high school & reluctant 
to consider change. 



* 

NOTE: All the roles' positions were defended in terms of what the 
participant believed to be the good or evil of ES'70. 
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Uh 



LLLIl! 



u u 



New Jersey 



You are an ES'70 Coordinator and you are trying 
to convince a principal that he must change from 
a traditional to an Individ' alized environment 
but you are not sold on ES'70. All you have 
seen from ES'70 are Learning Packets and a lot 
of high-flown talk . Deep down inside you have 
a certain sympathy for the principal/ but per- 
sonally you are committed to change. Defend 
your position in terms' Of the good or evil you 
see in the ES'70 efforts to create change. 





New Jersey 



You are an ES '70 Coordinator who is 
thoroughly sold on the program/ but 
you lack cooperation from the district's 
administrators. Defend your position 
in terms of the good or evil you see 
in the ES‘70 efforts to create change. 



< \ 

-l. 
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You are a member of a Board of Education with 
the majority of the Board behind you. You are 
trying to invoke policies that will create change. 
Your superintendent and principals are at odds 
with you . You have one year to go in office 
and then you wish to try for re-election. Defend 
your position in terms of the good or evil you 

< Vj 

see in the ES‘70 efforts to create change. 
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New Jersey 



You are a member of the Board of Education who 
feels that his school system is failing the children 
because the "tried and true" methods of education 
have not been enforced, fhere are too mcny new 
things in the system . Changes have been made 
inappropriately. Data created on the performance 
of the children backs your argument. You are in 
the minority on the Board but the principals are 
with you. Defend your position in terms of the 
good or evil you s ee in the ES * 7 0 efforts to 

•£. .y 

create change. 
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myiMii© 



New Jersey 



You are an older superintendent whose principals 
are crying for change. You have reluctantly en- 
tered the ES'70 Corporation. Your Board of Educa- 
tion is ambivalent . Defend your position in terms 
of the good or evil you see in the ES'70 efforts 
to create change. 



jf 
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New Jersey 



You are a superintendent of schools who is 
young and ambitious . Your rise to ths; top 
has been fast and you are convinced that 
the individualized program is essential for 
the best learning situation. You would 
like to implement this on a K-12 basis . 

Your board and the administrators involved 
are reluctant to change . Your job is on the 

* V- 

line. Defend your position in terms of 
the good cr evil you see in the ES'70 efforts 



to create change. 






New Jersey 



You ore a principal of a large high school. The 
routines of the high school , the scheduling , and 
the staff are all elements that are welded together. 
You are reluctant to even consider change because 
of the problems involved and your own feelings 
of frustration which come from the realization that 
change is inevitable. Defend your position in 

terms of the good or evil you see in the ES'70 

, •£ V 

efforts to create change. 




mum 




New Jersey 



You are a principal of a rather large high 
school . You are trying to implement 
change. You would like your staff to 
graduate from the traditional methodol- 
ogy to a more individualized program . 
You have heard that this is a good idea . 
You have never bad a chance to practice 
it as a teacher, but you feel that as a 

K ft 

principal this would look good on your 
record. Defend your position in terms 
of the good or evil you see in the ES 1 7 0 
efforts to create change . 
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5 







Ne 7 Jersey 



Your are a teacher la an individualised 



environment who is partly sold on the 
use of packets , but who is committed 
to this methodology and to administra 
tion . There is a flickering flame of 
resentment in you. Defend your posi- 
tion in terms of the good or evil you 
see in the ES‘70 efforts to create 



change . 



v-. 



r 
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Qd 







mm 

• New Jersey 




D. 



You are a teacher who has been successful 
throughout the years . You are accepted by 
your colleagues and you see no reason to 
change your approach to any sort of individ- 
ual ized nonsense. Defend your position 
in terms of the good or evil you see in the 
ES*70 efforts to create change. 







o 
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mim 




New Jersey 



You are a student in an individualized environment 
and you refuse to work on your Learning Packets . 
Further, you constantly annoy the other sudents . 
Your attitude is largely one of resentment. Your 
teacher and the administration insist upon using 
learning packages . Defend your position in terms 
of the good or evil you see in the ES'70 efforts 



to create change. 
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New Jersey 



You are a student who thrives in the individualized 
environment created by your school systems use 
of the learning packets . You are far ahead of 
others in your class. However/ certain of your 
basic problems of growing up seem to have no 
solutions . There is a scratchy feeling of insecurity 
inside you. Explain your position in terms of the 
good or evil you see in the ES'/O efforts to create 
change . 
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You are a happy student wheu » r ? ng the 
individualized packets. You are success- 
ful in school but you have learned to play 
games with your teacher and the packets 
which give you much free time. You have 

a feeling that your education is only 

* / 

a 

touching the surface of life. Several of 
your buddies are experimenting with sex 
and drugs . Explain your position in terms 
of the good or evil you see in the ES'70 
efforts to create change. 
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APPENDIX #2 








New Jersey 







ES’VO WORKSHOP 
SANTA FE, NEW MEXICO 



MARCH 2STH , WEDNESDAY 



9:00 a.m. Opening: T. S, Diets 

E. G. Spack 

Introduction 

to program: T. S. Diets 

Hand outs: a. Role assignments 

b. Group assignments 

9:45 a.m. Coffee 

10:00 a.m. To groups with roles assigned 
ilzQQ Lunch 



1:00 


p.m. 


Dr. Irvin Nikolai 


Group A 






Philadelphia 


Group B 






WillingboiM 


Group C 


2:30 


F *«. 


Break 




3:00 


p.m,.- . 


Wniingboro 


Group A 






Dr. Irvin Nikolai 


Group B 






Philadelphia 


Group C 
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New 




INTRODUCTION 



This workshop is intended to be different let's 

hope it is- Your activities are scheduled/ but your actions 
and reactions will make the difference between this work- 
shop and others apparent. 

The structure of the two days is not so different 
excepting in that you are not to be yourself. We hope you 
will carry out the role assigned to you for at least a day 
and a half. Come back to earth the second half of the 
second day to have another look at your true role and your 
situation. 

Insofar as it goes, the above explains the workshop 
. . - . you have your work cut out. Translated: we have 
told you what to do and if the whole thing Is a mess it is 
your fault, so there! 

Now as to the why of the structure. . . .ES‘70 has 
been struggling in a morass of polysyllabic words and 
phrases , some of which has been understood and some of 
which has been misinterpreted. There has been some 
movement in the family of districts/ as in a "Chinese 
fire drill" -• - old G. I. saying meaning things are not 
focussed. Yet, the officials of each district will swear 
as to the purity of heart of each of the doers. Each ex- 
plains his direction _n terms of local expediency. But it 
does seem that the cart is still before the horse. 
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The LAPS , the LEMS , the PACKETS , or whatever are not doing the 
Job for all. Teachers are asked to do Jobs the: have little skill for. 
Children are asked to assume an eagerness for that for which they have 
been poorly prepared. The DOEPxS struggle from one crises to another. 

What then should be the role of the E3’70 coordinator/ the change 
agent and his immediate changer, the principal? 

What sorts of activities are within his rightful role ? 

How can he achieve the status and "power” he needs to achieve, 
to change, so as to get the results he must haver 

What sort of a vehicle is ne, ary to effect change? 

We hope you will enter into this workshop with a true shedding of 
your position and preconceived ideas of the roles and positions of others . 
Your roles have been assigned with some thought. How valid the thought 
we shall see. If you are at sea, disturbed with your role so much «. le 
better. Call upon your experience with those in the actual roles assigned 
to you. How do they act, seemingly feel, and react to others in the sc 001 

situation? 

Given your present situation, the hierarchy of power in winch yv,n 
work, the demands of the State Department of Education and the com- 
mu nit y* you are to prepare three methods for the implementation of c ange 
within your district. These must be cost-free. If two of t 7 three methods 
are accepted by the administration and board you may be conJidere i sue- 
jessful in your efforts with the administration . If, when you attempt to 
implement your two methods one seems to be workable with the staff and 
building administrator, you will be assumed an effective change agent. 

List the changes in your own behavior and the changes that occurred in 
the behavior of your colleagues . Outline the product of the change. 

Lurking in the minds of each of us in the day-to-day activities 
of the Job are certain feelings about one’s situation and colleagues that 
have best been explained by Potter in his book "One Upmanship , 
further clarified by Parkinson in his enumeration of the various Parkinson 
Lows, and by your own recognition of the operation of tho Peter Principle. 
Further than this , people do play games as Eric Berne has pointed out . 

All of the fears , craps , and communications pitfalls we find in the daily 
Job must be left Lehind in this workshop , If we are to achieve a 
different view of ourselves and tho change agents we are, we must put 
aside the childish play toys of the '‘real" world and meet with ourselves. 



change 

agent 

new 

response 

train 

develop 

Innovatah 

staff 

arrange 
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APPENDIX #4 



GLOSSARY 



'£0 give a different position # course * or direction to 

Something that produces or is capable of producing 
an effect: an active or efficient course. 

Being other than the former or old (model) 

The output of a transducer or detecting device resulting 
from a given input .. 

To form by instruction , discipline , or drill 

To cause to grow and differentiate along lines natural 
to its kind. 

You 

The personnel who assist a director in carry! 0 out 
an assigned task. 

To put in proper order: dispose 
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THOUGHTS ON THE RESPONSIVE C URRICULUM 
• 

With the advent of the new federal administration the whole ton- v, govern 
finding has changed. I think it can be stated fairly that professional educators 
do not hold the position of high esteem that they once held. The reasons for this 
are fairly obvious . The history of ESEA Title I and Title III, particular, shows 
us that many dollars have gone down the drain. 1‘erhaps this was necessary. 

The original import of the education act was to improve education. Educators 
who had been operating upon a shoe string for years suddenly had money and 
didnt really know how to use It. Many were efforts abortive in nature, pie-in- 

the-sky , situated on cloud nine. 

The boys and girls told us this before the new administration took office . and 
yet, educators hide, still blaming the lack of money and the lack of personnel 
as well as uncooperative students. But blame for past failures lies directly on 

the heads of the educators . 

Thus far, the curriculum offerings of our schools have not been ..esponsi 
the students needs as he sees them, nor to the problems that he faces while 

growing into adulthood. 

Adults face problems now that are child's’ pl-Y compared to those problems 
our youngsters will face. Some of the present problems revolve around the 
power struggle between nations - the ABM - Vietnam - the population explosion, 
the problems of the basics of life - and man's ecology coupled with the c’soay 
and uselessness of cities . Transportation and distribution of goods and services 
creeping mediocrity of goods and services , public information by media all add 
=> hysterical flavor to the problems of adults' society. The concept of self, 

ERJC 



end being an individual, the search for a way of group survival.- man’s power 
drives concern us all. 

The high school youngsters interviewed for this paper gave evidence 
many of the same concerns . In addition, they say that schools are run on a 
“group-total, basis . *' Disciplinary measures in the schools are simply a 
challenge" to disrupt. "Teachers are prejudiced, " and the school offerings 
are of little help in race relations . "There is no sense of honesty. Respect 
between the groups is absent. In summation, there is a dearth *of human commun 
ications that is terrorizing our young people. A responsive curriculum must 
offer solutions to these problems . It must be relevant to the youngsters in 
this day and time and, hopefully, to them in the future. It must be responsi/e 
to individual learning patterns and needs , and it must be a manageable, and 
not bankrupt society . 

If there- is some sort of disagreement on the part of the reader at this poin„ 
he had best destroy this paper. If there is some agreement with^his point of 

view I would suggest that he continue • 

The responsive curriculum is that which does away with the absurdities of 
the subject areas . In order to be truly responsive to youngsters needs and 

i 

problems it is inappropriate to segment the information he will have to use in 
order to solve his problems . There is no skill nor subject that can be taught 
out c With life and other skills . There is no problem that can be 

solved by science alone, or math, or spelling, or English. Yet, we teach 
youngsters through the use of specialized areas and say to the immature mind, 
now you have the math, science, English, social studies, et cetera and you 



are educated while leaving to this youngster the solution to his growing 
problems. He selects bits and pieces of information from each area and tries 

to put them together into a solution. 

Often enough he has been taught neither how to select, nor how to assemble 
this Information. Therefore, his bag of tools, though honed and sharpened, 

are often us ed improperly or not at all . 

A responsive curriculum must be a complete reversal of what has been 
taught. The base must be those larger problems of growing up such as the 
communication, the economics of nations, groups, and Individuals, the 
ecology of mankind, and group and personal behavior. If such broad areas 
were broken down with subject specialists contributing knowledge and re- 
assembled objectivly , we could approach a truly Interdisciplinary curriculum. 
Further, Ms curriculum could be based on those Individual needs of youngsters 
as he himself would help to identify,' he would be involved thoroughly in the 
design of his own education. 

Many people disagree with this approach for it is far beyond the s >andard 
approach to learning problems . It takes the heart out of the subject-matter 
centered curriculum which is easily taught ; This approach assumes that 
teachers are broad enough to accept this kind of responsibility and brings us 
to the first and obviously the most crucial step in the evolution of a new 
program . That is , the creation and implementation of a staff development 

program . 

All too often what Is called development Is simply staff training. Charlie 

Innovatah conceives an idea , gets some sort of administrative backing and 
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then runs down the halls of his school or checks over the master staff list 
looking for people who might not be too threatened by something different. 

If, Charlie finds several people he attempts to approach them individually. 
Something In this manner. Charlie, “Say, Max, I just had an Idea I th g 
I would bounce off you. - This Is a patent He because Charlie has already 
figured this thing out to the nth degree. Max In his tum, and If he has any 
respect for Charle . usually thinks , “Well , it can’t hurt to listen , he is a 
pretty good egg. " If Max is not quite so friendly but competent in Ms wor* 

• he will think to himself, “What the hell is he up to now and why should I 
change! " At any rate, Charlie goes ahead and if he can elicit some sortof 
warm response, not even a hot response, only a lukewarm response, he 
reports success to his superiors and barrels into a program of training, not 
a program of development. This training is simply the reorganisation of 
existing capabilities into a different format and usually employing the same 

subject matter structure. 

If this training is touted as being individualized, it usually means that 
a participant will have been construed to be more or less proficient to begin 
with; and, therefore, have to suffer through fewer of the training sessions. 

In none of this is the individual expected to change basically. He may still 
hate kids, he may still view his administrator and/or the building as archaic 
and crumbling, and be thankful that there are kids in the community because 

he really does need a job. 

The pattern has changed little . 
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Unless educators take bold action, unless they pull themselves up squarely 
and face established opposition, the educational effort will continue to be 

mechanized . 

If one looks closely at one of the most advertised learning programs in 
mathematics one finds that the program essentials are excellent from diagnosing 
the individual, to the peeing, to the remedial work. There Is nothing in the 
elements of this program that is artistry. Every facet of this program is the 



mechanisation of the teacher’s role. 

• This tells us that teachers are Inadequate, poorly developed, (no pur: 
intended), and the mechanised programs are a substitution for the artistry 
of teaching. If this substitution were truly valuable, enlightening, and 
artistic It could be supported, but It tends to dehumanise both the teacher 

and the pupil . 

Bright people without artistry reduce education to a canned steps of 
“progress. “ This car. ho called individualized Instruction, it can be called 
progress; but it cannot be called personalized instruction. It doesn't develop 
the student and his propensities, but offers rather an Inhuman ladder of tasks 



to be performed. 

■ , curriculum if must be humanized. 

If we are to approach the interdxSd.yli.ior/ cun iccu.hu 

The very nature the £S ‘70 concept/ tstP-J* "■■■* sysi -r ba. P 

human problems of boys and girls and society. As mentioned earlier, the 

problems of the older people in the establishment of eduoution are not 

exactly those problems of the youngsters . Each ag» of at. individual brings 

with it different Problems . By the simple accumulation, of years one find„ 
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II himself with responsibilities and problems that were not visited upon him 
in earlier periods of his life. If our curriculum is to be truly relevant, the 
problems and situations of each of life's periods must be delineated and 
approached . 

In the public schools we can pave the way for individuals growing up 
in our society. We can give them a methodology, a philosophy, a manner 
of thought that could well become part of their personalities and provide for 
successful learning experiences throughout their lives. We must embrace 
the thorny process of change. We must create not rearrange. 






6 



APPENDIX #S 



E.S . ' 70 WORKSHOP 
SANTA FE , N.M. 



EVALUATION 



QUESTION #1. 

How this workshop assisted you in clarifying your posi- 
tion as a change agent? 

YES NC 

10 0 



QUESTION #2. 

Do you feel that the workshop has helped you to re- 
cognize change as opposed to rearrangement? 

YES NO 

10 0 



QUESTION #3. 




Briefly comment on which aspect was most helpful and 
why • 

Having teachers and administrators explain the 
changes which they have initiated was helpful. 

I really ad looked forward to the two days work- 
shop in a writing of behavioral objectives. As 
a teachr I needed this practical aspect for the 
classro< ,i. However, I realize the schedule had to 
be chant ^d. 

Group s >ssion — Willingboro — A good summary 
the Willingboro set up was given. Participants 
played roles well. Relevant questions & problems 
were brought up and a logical plan of attack 
suggested. 

I especially benefitted from the session on Willing— 
boro’s individualized in-service program as that 
is what we’re working on at present. 

I found ' the morning session (March 25, 1970) psycho- 
drama to be most helpful. The interchange of ideas 
concerning change as opposed to rearrangement that 
so often is the case. 

I particularly enjoyed the Vice-Principal from 
Willingboro and his explanation of the Willingboro 
plan for change. Some of his ideas 1 can use. 
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E.S.'70 "WORKSHOP 
SANTA FE , N.M. 



EVALUATION 



QUESTION #3. cont’d. 

I enjoyed the comments by Dr. Nikolai regard- 
ing the role of the change agent and the change 
to play a different role in order to stimulate 
reactions. I especially liked the way that 
everyone was involved in the group discussions. 

The most helpful session for me was the feed- 
back session on Thursday morning. Of course, 

I realize that it depended upon all that went 
before. 

Dr. Nikolai's session. (5pts.). 

Summary session on Thursday A.M. with Dr. Brainard. 

Varied role playing of change agents to meet 
same goals. Opened up her vistas of thought and 
process for same change agent in different 
situations. 

#2 above more helpful. #1 above has been clear 
for some time. I especially enjoyed the group 
sessions with the "practitioners". 

The whole agenda Tom, Could I have a set of 

the roles? I would like to use them in Baltimore. 

QUESTION #4. 

Briefly comment on which aspect was least helpful 
and why. 

* 

I think the role playing was least helpful. 

The people present were adequately resourceful 
to interpret change without this instrument of 
communication. Further, that we need change 
was evident before we arrived in Santa Fe; some 
of the role playing was geared to whether change 
was needed or not. I found this a little un- 
necessary. Fortunately, in our group, we aoan- 
cloned roles many times. 





E » S . ' 70 WORKSHOP 
SANTA FE, N.M. 



EVALUATION 



QUESTION #4 cont'd. 

My group session with the Philadelphia People. 
The majority of the time was spent discussing 
their Philadelphia problem. Little time was 
spent discussing solutions, plan of attack, 
alternatives . 

■phe role play was a good idea but people were 
"out of role" more than "in". 

The afternoon sessions were not as helpful. 
However the dialogue with Dr. Nicolai was 
enjoyable* Tom, I think your plan was good 
and it was 'on target". The execution of 
the plan depended on the persons involved and 
sometimes went astray (I admit that I was one 
of the persons involved) . May I summarize by 
simply saying "GOOD SHOW',* Mr. Dietz. 

The session with the teachers from Philadelphia, 
<lici not develop fox* me — probably because it 
was the third in a series and late in the day. 

Session with Philadelphia, Pa., too much defense 
of structure. 

Group leaders not clear as to their role as a 
member of the different groups. A great deal 
of time spent on defining this role for leaders 
as each group meets. 

Extent of time placed on change agent status. 
Very reluctant to previous meetings. Good 
conference in overall. 
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NAME: 

DISTRICT^ 

ES'70 WORKSHOP 



1. Has this workshop assisted you in clarifying your position as a change 
agent ? 

/ 7 Yes /~ / No 

2 . Do you feel that the workshop has helped you to recognize change as 
. opposed to rec'.rrangement . 



/_ / Yes / / No 

3 . Briefly comment on which aspect was most helpful and why . 



4. Briefly comment on which aspect was least helpful and why. 
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APPENDIX #7 



( 

PARTICIPANT 



1 . 



A. 

B, 



A. 

B. 

C. 

D. 



3. 

4. 

5. 

6 . 

7. 

8 . 

9. 

10 . 
11 . 
12 . 



High. Bff. 
6 
4~ 

High. Eff. 

15 

5 

5 

6 

High. Use . 

5 

Well Plan. 
17 

Very Imp. 
4 

High. Eff. 
10 

High. Eff . 

9 

High. Eff. 

6 

High. Eff . 
9 

High. Use. 
8 

Yes. 

10 

High. Val . 
14 



TOTALS: 133 



Mod. Eff. 


Rel. Ineff. 


Poor 


Total 


13 


3 


0 


22 


13 


2 


0 


IS 


Mod. Eff. 


Eel. Ineff. 


Poor 




3 


0 


0 


18 


8 


4 


2 


19 


10 


3 


1 


19 


13 


1 


0 


20 


Mod. Use. 


Rel .Nonuse . 


Poor 




14 


2 


0 


21 


Mod .Well 


Plan. Poorly 


Plan. 




5 

Mod. Imp. 


1 

Not . Imp. 




23 


14 


5 




23 


Mod. Eff. 


Rel. Ineff. 


Poor 




6 


7 


0 


23 


Mod. Eff. 


Rel. Ineff. 


Poor 




10 


4 


0 


23 


Mod. Eff. 


Rel. Ineff. 


Poor 




13 


4 


0 


23 


Mod. Eff. 


Rel. Ineff. 


Poor 




9 


3 


1 


22 


Mod. Jse . 


Rel. Nonuse. 


Poor 




7 


4 


0 


19 


No. 


Maybe 


Prob. 


Not 


5 


6 


1 


22 


Mod. Val 


Rel .Non-Val ... 


Not. 


Val. 


7 


o 


0 


21 


s 
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PARTICIPANT EVALUATION OF SANTA F £ . WORKSHO P. 

COMMENTS AND SUGGESTIONS PERTA ININ G TO . QUESTIONS 

Role playing group and summarizing panel. 

lilt lTsTllsZl"ZtZ after doing it once. 

After P the first session, my group did not play roles but we 
learn ed^a gjeat deal by' asking questions that relate to our real 
life situations. This was more helpful to me. 

Effectiveness - to what criteria? activity bothers 

ness in the process, . . , 

Not enough time to prepare for sura ^ a ^ 2 ^ ng . 

Make certain that members have read their homework. 

Include time for discussion covering sub group report, 
email rt-ouo varied in effectiveness according to the individua 
participanf.s^nd the time of day. Feel some members | ebandoneo the 
role nlavinq and seized on this as an opportunity to fina 
”£ink in ?hi armor" . Better to attempt more positive direction 

than negative. 

Effectiveness of consultants in role playing group. (4) 
a. Commend Joe O'Donnell in his enthusiasm for changing educational 

cSns£“an£s not°of* equal merit. They described, not consulted. 

' D orSen C Rhose"as'a V *^ to^earf about the public school l business. 

Felt' B & C not fully committed to the concept of individual! tea 
instruction. 



a. 

b. 

c. 



d. 

e . 



f . 

g* 

h. 

i. 



b. 

c 

d. 

e. 



3. Usefulness of reference materials. 

a. T.H. learning packages were very good. 

t lltfTlZZTls different from administrator made a big difference. 

4. Workshop 



a. 

b. 

c. 



will assistance by consultants. Could have been an effective ex- 

d Knifed ; h i£ the* ^days ' experience * was well arranged. At the end 
people seemed to be fading. Cannot judge total experience. 

5. Workshop - 3 methods for implementation of change. 

a r^nnp sbrateaies have to be complicated and precise to move through 
the monolithic admin, structure of moderately sized district. 

c’ Administration^" directed as it should be, no significance 
d*. They did not describe 3 methods for implementing change ; they 
described their innovations. 

e. I was able to coordinate a workshop-. within my community. 

ERiC Effectiveness in identif y ing agents for change * 

No correlation. 
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SANTA FE WORKSHOP 



PAGE "2 11 



COMMENTS & SUGGESTIONS 

6 . > ' b. We use a participating team effort which has many bugs to be worked 

out, so it is more difficult to see clear cut effectiveness, 

c. Thought I could identify them before. 

7. Effectiveness in identifying roles & activities. 

a. Somewhat of a review. 

b. Dr. Nickolai was particularly helpful. 

c. Same as #6b. 

8. Degree of effectiveness for you. 

a. Doesn't necessarily happen that way. 

b. Somewhat of a review. 

c. X already had pretty well formulated ideas on this. . 

d Interesting to see how the concept of this position varies from 

pJacelo Place. I tended to see all ES -70 coordinators as doing the 
same thing, but I see the role as varying with the district s needs. 

9. Effectiveness of plans for change. 

a. Already had these ideas. 

b* Only Nickolai, others were a waste of time. 

c. The interaction among the various participants was very ^ood. 

d. Best one so far. Believe this is the true role of the coordinator. 

10. Usefulness of packets. 

a. Much of our work is built around 2 on-going projects, which have a 
definite "blue print for action".^ 

£**/» •‘v ■. ~ >'v*. >.c t'i >?.l •*. a 

b. Did not receive. 

11. Future use .of packets. 

a. There are better materials available. 
ti If we had the materials. 

c*. We hope to build this into our school day programs next year if 
aren't blocked by the teachers during professional negotiations. 

d. We have our own developed, but can see some changes we will made on 
the redesign of our own material. 

e. Parts of these packets have already been used. 

f . i use them with teachers and kids. 

12. Value to the E.S. Coordinators? -> 

a A workshop with more advance reading & participant preparation -would 
be valuable! Design the program on specific behavorial objectives. 

b If & things W are moving in the districts, yes. Perhaps should be called 
for as need arises. Expense and people can lose their enthusiasm in 

an overdose of workshops. , 

c. Only if leaders of sessions were of better quality. Two of the thr 

sub-sessions were merely show— and— tell • 
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E. S. 70 WORKSHOP 

AMERICAS INSTITUTE FOR INDIAN ARTS 
Santa Fe, Hew Mexico 
March 25 and 26, 1970 



Director : 



Mr • T ti o ttir-i s Dietz 



E.S. 70 Coordinator 
Wiliingboro School District 
W i 1. X i t.i v;b o r o . N aw Jersey 



PARTI C I P AMT E V AJ-DiVTlO N, OF 



Directions: 



place a check mark in the box which best des- 
cribes your £vs 3 us ti on or the &i_£u 2 KBrit * Uv>e 
the spscij f olibwui^ each, scs i~v»usn.fc ^tud tciwj-ng 
scale to write any comments end suggestions. 



1 , x<?e engaged in two kinds ol active ty group* , ~ ~ t3 - L 

the effectiveness of each. 



A. ■ Role playing 
« 

JJTTllJip - 



Highlv Moderately Relatively 

effective ‘ effective ineffective Poor 



/ / 



r i 



B. 



Sunsnar i 2 5. re g / 

Panel- 



/I / 



J 

/ 



7 



rv 



CortKtten c s and sugge s t xon & : 
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There were four consultants 
Please rate each consultant, 
leader in the role playing 



available for the three groups. 
! s effectiveness as a group 
group. 



Highly 

eff ec tive 

A. Dr. Hickolai / ... J 

B. Doreen Rhode / / 

(Philadelphia) 

C. David Shore /. — / 

(Philadelphia) — 7 

X> , Joseph 0 s Donnell 

(Williagboro) 



Hod erately 
ef fee fcive 




Relative 



Tt&'X 



ine f f ec five 










Comments and suggestions 



Some materials were 

shop. Please rate their usenuftsiw 

eful /T 7 Moderately u«e£u.‘. 



;u.r reference after th'" work 
to vOU * 



/ / Highly use 

j- ^ / 

rj Relatively nomiseni a 
C ommen t s and sog g£ s t ions : 



/ poor 
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F*4. How well was Che workshop planned? 



££7 Well planned L_J Moderately well planned 
rj poorly planned 
Comments and suggestions: 



, worVshoo was to prepare three 

t ' s i: • 

How important was LhxS purpose m g— / ~ l fc> j 
implementing change? 

/ — / Very important / 7 Moderately important Not important 

■Comments and suggestions: 



6. How effective was the workshop ^i.n helping you to xacntiiy 
the agents for change in your aisuKt. 

/ — 7 Highly effective £1? Moderately effective 
£”7 Relatively- ineffective ./. — / Pool. 
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s : 



n 1 

f A 



Comments 



7 . 



How effective was the workshop in helping you to identify 
the roles and activities for change agents? 

/ 7 Highly effective / 7 Moderately effective 

/ 7 Relatively ineffective / / Poor 



Comments and suggestions: 



8 . 



To what degree was the work 
to identify and suppox't the 
in a district ’ f hierarchy? 




j~ j Highly corrective / / Moderately effective 

/ 7 Relatively ineffective / / Poor 



Comments and suggestions 



9 . 



How effective V7as 
you develop plans 



the workshop In giving you ideas to help 
for fostering change in your district? 



/ j Highly effective / / Moderately 

/77 Relatively iixef fective 



effective 
Cl Poor 



Comments and suggestions: 





w 






10" 



Each of you received a set; of packets which, is 
service program to teach teachers now to write 
concept learning packets focusing on behavioral 
Please rate their usefulness to you. 



an in- 
s ingle- 
objective 



s . 



/ / Highly useful /_ 7 Moderately useful 

/ / Relatively nonuseful / / Poor 



Comments and suggestions: 



11. Do you plan on using the. above in-service program to 
teach teachers .sow to write ^/ingle— concept learning 
packets? 

rj Yes (_ / No / / Maybe 

Comments and suggestions: 



12. Do you believe this particular kind of work snop presented 
on a quarterly or semi-annual basis, relating to pertinent 
.problems, would be valuable to the E.s. Coordinators i* 

f 7 " Highly valuable tSU J Moderately valuable 

/ / Relatively non -valuable / „ 7 Hot valuable 

* * r* 

Comments and suggestions: 



. FRJC. 
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